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CHAPTER I
Statement of the Problem
The purpose of this study was to determine the effects
of an in-service workshop experience on the attitudes of
teachers at Decatur High School.
Evolution of the Problem
For many years psychologists and educators have docu¬
mented the relationship between teachers' attitudes toward
teaching and ultimate teaching success. Yet the professional
training of most teachers emphasizes instruction and curri¬
culum, with little focus on attitudinal or human relations
enhancement. While much is known about the academic preparation
of teachers, little is known about their attitudes toward the
profession and toward their students. Both teachers and their
students are cheated if there is continued lack of emphasis
on human relations and attitudinal concerns. The actual
demands of the teaching profession require mor than competence
in an academic subject:
Every teacher will encounter students with whom
she is not equipped to deal competently. . .
simply because her background of training and
experience has emphasized development of instruc¬
tional areas.1
1h. B. McDonald, "Operation Guidance nd the Teacher,"
School Executive 69 (1949): 53-54.
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The specific problem being addressed concerns the need
for urban teachers to become more aware of and sensitive to
the true needs of their students. Teachers need to be sensi¬
tive to the different variations in ability levels and back¬
grounds of their students. Of paramount importance is
providing a positive learning environment for each student,
regardless of his or her previous deficiencies.
As a high school counselor, the writer has long been
concerned about maximizing students' learning experience.
If, as the literature suggests, teachers' attitudes are an
integral part of this process then schools must find ways to
enhance attitudes. The method which is herein suggested and
tested is to involve the high school guidance program. The
writer firmly believes that the key to a quality guidance
program is the involvement and commitment of teachers as well
as counselors. Note the following statement concerning
teachers in a model high school:
We think of our guidance services as part of the
educative program. They have resulted from our
faculty's efforts to understand and make adapta¬
tions to the needs of children and young people
in this community. Our teachers feel that they
cannot really plan a program for an individual
or a group until they know a great deal about the
learner.^
This project addressed the problem by allowing a counselor
to take a leadership role in developing an experimental workshop
for teachers at the Decatur High School in Georgia. The project
^Ibid., p. 35.
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was based on the belief that counseling is multifaceted.
That is, in addition to individual and group counseling with
students a school counseling program must touch on many
aspects of the institution either directly or indirectly.
The counselor has, by virtue of his or her training, a certain
knowledge of the role of humanism in the learning process.
Counselors can use this knowledge to hekp make the school a
more humane setting. The workshop which the writer conducted
represents one attempt to address this dilemma.
The literature abounds with findings to support activi¬
ties such as the one herein proposed. Kitch and McCreary
list the following as one of the four major reasons for
counselors contributing toward the general program of the
school through workshops:
The counselor recognizes that all members of the
school staff have important parts to play in the
school's guidance program. He will be especially
interested in assisting with the planning and
development of in-service training activities
which will constantly add to the abilities of
staff members in contributing toward the improve¬
ment of the school's guidance services.^
In the future, activities such as this workshop will
probably be the rule, rather than the exception. As the
world becomes "smaller" and the economic and political situation
become more critical, teachers are being asked to become
human service educators. A human service educator is defined
as:
^D. E. Kitch and W. H. McCreary, "The School Counselor:
His Work and Training," in Readings in Guidance (New York:
Holt, Rinehart and Winston, 1961), p. 37.
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a helpful professional and effective teacher who
uses appropriate knowledge, values, and skills
vis-a-vis variety of fact-to-face and group inter¬
ventions, in order to enable needful persons to
realize their human, professional, and political
potential so that they may grow in the directions
they choose-directions which in the long run are
mutually beneficial to the individual and the
group, and life-enhancing.1
A more personal concern grows out of the writer's experiences
as a teacher and counselor for the students who find that
they are unable to effectively function in society after
having received a regular high school diploma. Also, the
1975-76 self-study of the Decatur High School resulted in a
recommendation that,
"the role of the teacher could be strengthened
iif some of the teachers showed a more receptive
attitude toward students and more in-service
workshops be included in pre-planning for all
teachers."
As the results of the aforementioned concerns, it was decided
that a case study of Decatur High School would be conducted.
^Robert J. Nask and Edward R. Ducharme, "A Future Per¬
spective on Preparing Educators for Human Service," Teachers
College Record 77 (May 1976): 443.
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Decatur High School Case Study
Decatur High School is a comprehensive school located
in the metropolitan Atlanta area. In the last ten years
Decatur High School has changed from an all white, strictly
college preparatory school to an approximately 75 percent
black enrollment with a curriculum that is primarily remedial
in English and Math. Ten percent of the students are carrying
a college preparatory curriculum.
The school has a student body of 887 pupils in grades
9 through 12. In the ninth grade there are approximately 237
black students, thirty-five white students and one oriental.
In the tenth grade there are 177 black students, 48 white
students and no oriental students. In the eleventh grade
there are 133 black students, 53 white students and 3 oriental
students. In the twelfth grade there are 121 black students,
54 white students and no oriental students. In the Educable
Mentally retarded classes there are a total of twenty-five
students.
Decatur High School has an administrative staff that
consists of one principal and two assistant principals. There
are two counselors and one registrar; with four secretaries,
and fifty-four classroom teachers. The school has three part
time personnel and the availability of a social work department.
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The composition of the community has stablized after
a drastic transition over a ten year period. The population
has a very wide range economically and culturally. The
community is highly class conscious, and the only common
ground for interrelationships is in the public school system.
This is true of both races. The very old elements of the
black and white Decatur have remained and maintained an air
of elitism.
Approximately 50 to 60 percent of the students are
actively involved in extra curricular activities at Decatur
High School. About 15 to 20 percent are involved in a few
activities and about 15 to 30 percent are not active in
activities. This is especially true in grades 9 and 10.
As the students continue in school, their involvement tends
to grow. Some students have strong feelings of antipathy
toward the different ethnic groups. This type of feeling
has been expressed by students to the counselor as well as
to other students.
In a recent study dealing with competency-based educa¬
tion, the Adult Performance Level Test was administered to
232 ninth grade students from Decatur High School during the
spring of 1979. There were a total of 200 items graded and
a score of 60 percent (120 correct items) was set as the
passing mark. One hundred forty students got 60 percent or
better; ninety-two received less than 60 percent.
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Physical Plant
Decatur High School is the only high school in the
city limits of Decatur. The school was erected in 1965,
and is considered a relatively new school. The school has
four buildings consisting of one main building, one gymna¬
sium, one combination Band-ROTC building, one vocational
building, and a football stadium adjacent to the gymnasium.
Decatur High School is located in downtown Decatur.
Teaching Faculty
Decatur High School Faculty is composed of sixty-
three teachers including one principal, two assistant prin¬
cipals, and two counselors. By sexes, there are thirty male
teachers and thirty-three female teachers. Of the sixty-
three, there are fifty-one white, eleven black and one oriental.
Eighty-five percent of the teachers live outside of the immediate
school community.
The academic training for the subjects ranged from
a four year academic degree in secondary education to a Ph.D.
degree in a specialized area with the average subject having
earned the Master's degree.
The areas of specialty are Art, Business Education,
English, Foreign Language, Health Education, Home Economics,
Industrial Arts, Mathematics, Military service. Music, Physi¬
cal Education, Science, Social Studies and Special Education.
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As in other Decatur schools, Decatur has students
with behavioral problems and is considered unique in that
the assistant principals are responsible for these types
of problems and the counselors are free to work with
personal and academic concerns.
The faculty supports student activities at Decatur
as evidenced by the fact that approximately 80 percent of
then attend school activities either in an assigned position
or as a person interested in what the students are doing
after school
Table 1 and 2 are further evidence of the strengths
and weaknesses of the teaching faculty as pointed out by
the 1975-76 Self-Study Report (see Appendices A and B).
These tables present the strengths and weaknesses by three
major categories of the report.
Conclusions
Based on information and data gathered from the case
study, the following conclusions were drawn:
1. That the role of the teacher could be strength¬
ened if some of the teachers showed a more
receptive attitude toward students.
That more accessibility to the school community
during after school hours could increase the
teachers knowledge and sensitivity to the




1. That additional research be done in the area of
Teacher-Pupil relationship at Decatur High School.
2. That a special program dealing with students with
a variety of problems be developed in an in-service
program.
3. That more information on academic subjects and
attitudinal changes be implemented for teachers
of low achievers.
4. That at least two in-servive workshops be imple¬
mented during the school year for all teachers at
Decatur High School.
Definition of Terms
The terms to be used throughout this research are
defined as follows:
1. Attitude - an attitude as used in this study is
a prejudged experience to be motivated by, and
to act toward a class of objects in a predicatable
manner.
2. Teacher Attitude - as used in this study will be
the scores each teacher will obtain on the
Minnesota Teacher Attitude Inventory, Form A.
3. Successful Teaching - as used in this study is the
ability of a teacher to provide an environment
which includes pupils actively, to communicate
subject matter clearly, to be sensitive to the
pupils' needs, to handle discipline problems and
to improve classroom performance during the school
year.
4. In-Service Workshop - as used in this study consists
of training which occurs through a course of semi¬
nar emphasizing free discussion, exchange of ideas
and practical applications of skills and principles
given mainly for adults already employed in the field
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CHAPTER II
REVIEW OF RELATED LITERATURE
The discussion of literature related to this study
includes empirical investigations of teachers' attitudes
and classroom climate, of supervisory ratings of teacher,
of the Minnesota Teacher Attitude Inventory.
In a longitudinal study by Cook, Hoyt, and Eikaas,
MTAI scores obtained by students during their junior and
senior college years were compared with their scores two
to three years later when the subjects were employed as
teachers. Small declines in scores were found, but the
statistical significances of the changes were not given in
the analysis. The students' college MTAI scores had
correlations of approximately .60 with scores earned after
graduation. The authors concluded that scores made by
juniors or seniors are useful for predicting the MTAI scores
of teachers who have two or three years of teaching experience.^
Similar results were found by Day. The MTAI was
administered to college seniors immediately after their
completion of internship teaching service in public schools.
One year later, a follow-up study was made. Very little change
^W. W. Cook, C. J. Hoyt, and A. Eikaas, "Studies of
Predictive Validity of the Minnesota Teacher Attitude Inven¬
tory, " Journal of Teacher Education 7 (June 1965): 167-172.
attitude as measured by the MTAI, was found in those who
prepared for but did not enter teaching. This was in
contrast to the significant shift in the direction of less
desirable attitudes experienced by those who actually
completed one year of teaching. Day concluded that the
subjects of the study exhibited unrealistic attitudes toward
children and school work at the time of entering and completing
the internship training program.1
The relationship between attitudes toward teaching
and teaching success was studied by Ringness. He used a
pair of comparison tests, a ranking questionnaire an a compar¬
ison questionnaire to ascertain the beliefs of one hundred
university students concerning the advantages of thirteen
reasons for the choice of teaching as a profession. A year
later, thirty-four of the students were visited in their first
year teaching positions and rated by qualified university
observers concerning their teaching efficiency and their
acceptability to the school system. Ringness found correla¬
tions of acceptability ratings and raw scores for the ranking
questionnaire were .76 for men and .78 for women. The results
of this study tend to substantiate the belief that teaching
success is related to the nature of the reasons for choice of
teaching.2
1h. P. Day, "Attitude Changes of Beginning Teachers After
Initial Teaching Experience," Journal of Teacher Education 10
(September 1959): 326-328
2Thomas A. Ringness, "Relationship Between Certain Atti¬
tudes Toward Teaching Success," Journal of Experimental Educa¬
tion 21 (September 1952): 1-55.
12
Ringness concluded that there is merit in examining
the type of reason for the choice of teaching as a profession
as related to teaching efficiency and acceptability.^
In earlier studies, Bach used correlational analysis
to determine the relationship between success in practice and
success in first-year teaching. He used principal's and
supervisor's ratings of teachers as the criterion of teacher
success. The correlations between these in-service ratings
and preservice measures were uniformly low (near zero) in
all cases. Correlations between four different in-service
measures of success ranged from .389 to .549. Bach concluded
that the relationship between practice teaching ability and
success in the field, as defined and measured in this study,
are neligible.^
Rocchio and Kearney conducted a number of studies
using the Minnesota Teacher Attitude Inventory as a measuring
instrument. Among their conclusions were the following:
1. High school teachers with low Minnesota Teacher
Attitude Inventory scores tend to fail more stu-
dents than those with high scores.^
2. Minnesota Teacher Attitude Inventory scores differ
for teachers with different amounts of training.
^Ibid., p. 50.
2Jacob 0. Bach, "Practice Teaching Success in Relation
to Other Measures of Teaching Ability," Journal of Experimen¬
tal Education 21 (September 1952): 57-80.
^Patrick D. Rocchio and Nolan C. Kearney, "Teacher-Pupil
Attitudes as Related to Non-Promotion of Secondary School
Pupils," Educational and Psychological Measurement 16 (Summer
1956): 244-52.
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3. Minnesota Teacher Attitude Inventory scores
differ for elementary school teachers and special
subject teachers.
4. There is a significant positive relation
between the amount of post high school
education and mean Minnesota Teacher Atti¬
tude Inventory scores for teachers.^
Cheong in his study on "Can Successful Teaching Be
Empirically Determined?" concluded that successful teaching
is not quite so hopelessly multi-dichotomous as some people
believe. It can, in fact, be determined empirically both
in terms of the percentage of agreement among supervisors
and of the criteria they use in arriving at that agreement.
Cheong found Minnesota Teacher Attitude Inventory
scores correlated significantly with ratings by observers and
by students, but there were no significant correlations with
ratings by principals.^
A study of eight hundred Indiana Public School teachers
was made by Standlee and Popham using the Minnesota Teacher
Attitude Inventory and administrative ratings. The relation¬
ship between inventory scores and administrators' ratings
was tested for significance by means of the chi-square statis¬
tic. They found a statistically significant positive relation¬
ship between the variables. They concluded that the Minnesota
Teacher Inventory may be utilized not only as an index of the
^Patrick D. Rocchio and Nolan C. Kearney, "Using an
Attitude Inventory in Selecting Teachers," Elementary School
Journal 56 (September 1955): 76-78.
2George S. C. Cheong, "Can Successful Teaching be Empir¬
ically Determined?" Journal of Teacher Education 21 (Summer
1970): 185-188.
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type of social atmosphere a teacher will maintain in the
classroom, but also with caution, as an index of a teacher's
over-all teaching performance.^
Del Popolo investigated the relationship between an
individual's personality structure and his opinions and atti¬
tudes toward pupil-teacher relationships and his observable
traits in a classroom setting. The authoritarian personality
structure aspect of personality was adopted for the investi¬
gation. Del Popolo used three hundred sixty-six student
teachers divided into a pilot group and a control group. The
following conclusions were drawn:
A significant relationship exists between an individual's
personality structure and his opinions toward pupil-teacher
relationships and his observable behavioral traits in a class¬
room setting. Authoritarian student teachers tend to get
significantly lower scores than equalitarian student teachers
on an inventory of attitudes and opinions about pupil-teacher
relationships. Authoritarian student teachers tend to display
behavioral traits during student teaching which imply an
inability to establish harmonious pupil-teacher relationships.
On the other hand, equalitarian student teachers tend to dis¬
play behavioral traits which are felt to be conducive toward
the establishment of harmonious pupil-teacher relationships.2
^Lloyd S. Standlee and W. James Popham, "The Minnesota
Teacher Attitude Inventory as a Predictor of Over-all Teacher
Effectiveness," Journal of Educational Research 52 (April
1959): 319-320
2Joseph A. Del Popolo, "Authoritarian Trends in Person¬
ality as Related to Attitudinal Traits of Student Teachers,"
Journal of Educational Research 53 (March 1960): 252-257
LaBue used five variables purporting to measure one
or another aspect of teacher effectiveness, three measuring
dimensions of classroom behavior, and a number of variables
designed to control extraneous variation in a study of
teacher effectiveness. They used both teacher self-rating
and principals' ratings. The results seemed to indicate that
two aspects of teacher effectiveness were being measured by
five sets of scores. One group seemed to be related to the
teacher's ability to teach reading and the other to the
teacher's ability to establish good rapport with the pupils.
In this study of "Teacher Classroom Attitudes," LaBue
concluded that knowledge of principles of educational psychol¬
ogy, child development, and child behavior are significantly
related to teacher attitudes as measured by the Minnesota
Teacher Attitude Inventory. The MTAI could be used as one
criterion for predicting interpersonal relationships in the
classroom.1
Bowers and Soar revealed that skillful interaction with
pupils requires, on the part of the teacher, responsibility
and depth of affective relationship; it requires that she be
well enough adjusted that much of her energy is not drained
off in dealing with her own interpersonal tensions, and she
must be able to preceive herself and others clearly and
^Anthony C. LaBue, "Teachers' Classroom Attitudes,"
Journal of Teacher Education 10 (December 1959); 433-434.
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represent herself honestly in communication with others. A
teacher must be relatively free of distorting mechanisms and
what this reduces to is that a teacher must be able to use
her "self" openly, clearly, and honestly in her interaction
with pupils.1
Yee revealed in his studies on attitudes toward students
that there is a relationship between student achievement in
reading comprehension and their teachers' attitudes toward
them. It appears to matter how the teacher relates to stu¬
dents when their higher thinking powers are being used.
Students can learn to word call from teaching machines, from
programmed materials, from their classmates, and from other
coded methods. But when students are asked to form these
words into meaningful units and react to them by making judge¬
ments or inferences, it may be that they need the encourage¬
ment, the friendliness, the example, the positive force of
their teacher.
Yee revealed that attitudes of cooperating teachers
influence the attitudes of student teachers, that it is
important for directors and supervisors of student teaching
to realize that incongruent as well as congruent influence may
occur in such dyadic relationships.^
^Norman D. Bowers and Robert S. Soar, "The Influence of
Teacher Personality on Classroom Interaction," Journal of
Experimental Education 30 (June 1962); 305-310
^Albert H. Yee, "Do Cooperating Teachers Influence the
Attitudes of Student Teachers?" Journal of Educational Psychol¬
ogy 60 (August 1969): 327-332.
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The practical significance of these results is that the
attitudes of student teachers toward young people generally
reflect the predominant influence of their cooperating
teachers. Teacher education should continue their efforts
to improve the conditions under which student teachers are
influenced by their teachers.
Flanders states that teaching behavior, by its very
nature, exists in a context of social interaction. The acts'
of teaching lead to reciprocal contacts between the teacher
and the pupils, and the interchange itself is called teaching.
Further, techniques for analyzing classroom interaction
are based on the notion that these reciprocal contacts can
be perceived as a series of events which occur one after the
other. Flanders states that teaching behavior, by its very
nature exists in a context of social interaction.!
In recent studies, Michalcewiz divided his population
into two groups while studying teaching styles and teacher
direct and indirect influence in the classroom. The purpose
of his study was to determine if there were meaningful relation¬
ships between selected teacher variables. He used Flander's
system of interaction anlysis instrument. The results of this
study revealed no relationship between higher grades and teach¬
ing styles. The population of the forty-five teachers were
more alike than different.2
iNed A. Flanders, Analyzing Teacher Behavior (Reading, MA:
Addison-Wesley Publishing Company, 1970), p. 1.
2John Michalcewiz, "A Study to Determine if Selected
Teacher Variables are Related to Direct and Indirect Teacher




This section presents the subjects, precedures, a
description of the instrument, the treatment and method of
data analysis used in the study.
Subjects
The thirty (30) subjects consisted of ten (10) male
and twenty (20) female volunteers with years of experience
ranging from two (2) to twenty-nine (29). The educational
levels ranged from bachelor degree level to master's degrees
and specialist level.
In order to determine the effectiveness of the work¬
shop, the thirty subjects were randomly assigned to three
groups with ten subjects in each group. The three groups were
designated experimental, control-1 and control-2 respectively.
Procedure
The research activities were conducted as follows:
1. Permission to conduct the study was secured from the
proper authorities. It was learned from Mrs. Kathleen
Pearce (Director of Federal Programs) that participation
in the study would have to be on a voluntary basis. (see
Appendix C).2.- A letter was placed in each faculty member's box asking
for participants to volunteer for the study. A total of
thirty of the fifty-four teachers agreed to participate in
the project. The project participants represented 50% of
the total population of teachers at Decatur High School,
(see Appendix D).
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3. A meeting was held to distribute preliminary information
about the project, and to announce the dates for the pre¬
test, workshop, and post-test.
4. A pre-test was administered to group-I (experimental)
and group-II (control-1). The instrument used was the
Minnesota Teacher Attitude Inventory. (Appendix E)
5. A workshop was presented with the researcher serving as
the facilitator and primary resource person. The workshop
lasted one hour arid the primary topic consisted of a
discussion on individual differences. A question and
answer period followed. (Sample questions resulting
from the workshop are in the appendix).
6. The post-test was administered five full days following
the completion of the workshop.
7. The data was collected, analyzed and interpreted.
Instrument
The major instrument of the project was the Minnesota
Teacher Attitude Inventory (MTAI). The test consists of
150 items which are statements of attitudes. The test was
constructed by Cook, Leeds and Callis (1951) to measure
those attitudes of teachers which predict how well they will
get along with pupils in interpersonal relationships. The
MTAI is based on the premise that attitudes of teachers are
important in predicting the type of classroom atmosphere they
will be able to maintain.
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The MTAI has no right or wrong answers. The examinees
merely agrees or disagrees (to varying degrees) with statements
concerning attitudes toward students and towards teaching.
It usually takes from twenty to thirty minutes to complete the
test. The resulting scores range from a plus 150 to a negative
150. The authors have divided the MTAI into four norm groups;
beginning education juniors, graduating education seniors,
elementary level experienced teachers, and secondary level
experienced teachers.
The authors reported concurrent validity coefficients
of .60; .63; and .46 when correlated with three outside rating
criteria and reliability coefficients of .49; .45; and .43.
Treatment-The Workshop
The writer served as the workshop leader/facilitator
(see resume in appendix). The workshop was held at 3:15 p. m.
on Monday May 26th in the Media Center of Decatur High School.
It began with a discussion on individual differences and how
teachers' attitudes influence student learning in classroom
settings. This portion of the workshop was clearly designed
to provide information and lasted for approximately twenty
minutes.
The participants were then involved in an open discus¬
sion during which a number of issues and questions were raised.
The writer saw his role as that of a facilitator to allow the
participants to assume major responsibility for active involve¬
ment in the workshop.
The MTAI has no right or wrong answers. The examinees
merely agrees or disagrees (to varying degrees) with statements
concerning attitudes toward students and towards teaching.
It usually takes from twenty to thirty minutes to complete the
test. The resulting scores range from a plus 150 to a negative
150. The authors have divided the MTAI into four norm groups:
beginning education juniors, graduating education seniors,
elementary level experienced teachers, and secondary level
experienced teachers.
The authors reported concurrent validity coefficients
of .60; .63; and .46 when correlated with three outside rating
criteria and reliability coefficients of .49; .45; and .43.
Treatment-The Workshop
The writer served as the workshop leader/facilitator
(see resume in appendix). The workshop was held at 3:15 p. m.
on Monday May 26th in the Media Center of Decatur High School.
It began with a discussion on individual differences and how
teachers' attitudes influence student learning in classroom
settings. This portion of the workshop was clearly designed
to provide information and lasted for approximately twenty
minutes.
The participants were then involved in an open discus¬
sion during which a number of issues and questions were raised.
The writer saw this role as that of a facilitator to allow the
participants to assume major responsibility for active involve¬
ment in the workshop.
The question and answer phase was by far the most active
part of the workshop. It is notable that most questions
were asked by beginning teachers. The exchange which followed
each question consisted of input from the workshop leader,
more experienced teachers and some newer teachers. The more
experienced teachers appeared to be less open, more defensive
and closed to the exploration of new ideas. They were more
willing to give advice than to accept it. (See appendix for
significant workshop questions).
Analysis of Data
Statistical Procedure: In order to control for the possible
sensitizing effect of pretesting associated with attitude
assessment, the Solomon Three-Group Design was chosen for
use in this study.
Table-3 below illustrates the design.
Table ^






(R) E Yl X Y2
(R) Cl Yl - Y2
(R) C2 - X Y2
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The experimental procedures were carried out in
accordance with the design and the post-test (¥2) mean scores
of the three groups were compared to assess the interactive
effects. The significance of the differences between the
post-test means were determined.
The data are presented in tables to indicate the
interacting effect of the workshop with and without possible
sensitizing effects of the pre-test.1
^Ary, Donald; Lucy Cheser Jacobs, Asghorn Rajasih, Ilr.crc
Introduction to Research in Education (New York: Rinehart
and Winston, Second Edition, 1979), p. 253.
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Results
The results of the analyses of the data are reported
and discussed in this section. The findings are presented
as they relate to the interaction patterns inherent in the
statement of purpose of the study. The purpose of the study
was to determine the effects of an inservice workshop
experience on the attitudes of Teachers at Decatur High School.
The analyses were performed in order to test the
hypothesis that there were no significant differences in the
pre-test and post-test mean scores among the three sample
groups. Contrastingly, the alternate hypothesis asserted
that the means were significantly different. As stated earlier,
these statistical comparisons allowed the writer to determine
whether differences in mean scores were related to participation
in the workshop.
The Solomon three-group design was employed in the
study. According to R. L. Solomonl this design attempts to
control for the possible sensitizing effects of a pre-test in
studies involving attitudes. A t-test for independent samples
was applied to the data.
The following table represents pre-test and post-test
mean scores of the three groups (experimental, control-I,
control-II) on the Minnesota Teacher Attitude Inventory along
with t-statistics.
^Robert L. Solomon, "On Extension of Control Group Design"
Psychological Bulletin 46 (1949), 137-150.
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Table-4 presents a comparison of mean scores, standard
deviations, and the resulting t-test scores.
TABLE 4
Pre-Test and Post-Test Mean Scores And SDS of Teachers
at Decatur High School on the Minnesota Teacher Attitude Inventory
Group Pre-Test Post-'Test t
Mean SD Mean SD
II Control -I
(N=10)
66.90 18.77 73.20 17.83 2.345**
I Experimental
(N-IO)
37.00 30.73 42.40 46.52 .919*
III Control -2
(N=10)
———— ———— 6.60 25.88
*N,S
**p .05
Experimental Group (pre-test and workshop experience)
The difference between the Pre- Post-Test attitude
mean scores for the experimental group (5.40) was not signifi¬
cant at the .05 level. Although the post-test mean score was
greater than the pre-test, the difference was no more than
might be expected due to chance alone. The workshop in this
instance appeared to have had little if any effect on the
mean attitude scores.
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Control Group I (Pre-test, no workshop experience)
The difference between the pre and post-test attitude
mean scores for this group (6.20) was significant at the .05
level. The absence of the workshop experience appeared to
have had little or no negative effect on the mean attitude
scores of the group. The difference may be attributed to
the sensitizing effects of the pre-test.
Control Group II (no pre-test, workshop experiences)
In the absence of a pre-test, one may speculate that
the size of the post-workshop attitude score represents the
effects of participation in the workshop experience.
Table 5 shows the comparison between the post-test
mean attitude scores of teachers at Decatur High School as
measured by the Minnesota Teacher Attitude Test.
Table 5
Comparison Between Post-Test Mean Scores of Teachers














A comparison between the experimental group and the
first control group indicated a difference (30.8) that was
highly significant (P<. 001) .
The results of the t test (t-2.853 with 18 df)
exceeded the 2.10 required to meet the predetermined decision
rule {d=^. 05). It may be therefore concluded that the post¬
test mean attitude score of the first control group was
significantly higher than that of the experimental group.
The results of the comparison between the post-test
mean attitude score of the experimental group and the second
control group revealed a difference (35.8) that was highly
significant. The results of the t-test (t-6.380 with 18 df)
exceeds the 2.10 required to meet the decision rule (d=.05).
It may be therefore concluded that the post-test mean attitude
score of the second control group was significantly lower
than that of the experimental group.
DISCUSSION
Although the results indicated that the workshop
experience as presented failed to have a significant positive
effect on the attitudes of the teachers, the nature of the
interaction and quality of the questions that emerged during
the discussion period of the workshop experience seemed capable
of producing growth. Sample questions may be found in appendix
F. The investigator's observation and the nature of the ques¬
tions themselves suggested an increased sensitivity to the
need for additional opportunities for interaction modified and
structured on the basis of the outcomes of this workshop experi¬
ence.
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Summary, Conclusions and Recommendation
Summary
The purpose of this study was to investigate the
relationship (if any) between teachers' attitudes as deter¬
mined by the Minnesota Teacher Attitude Inventory and a
teachers' workshop. A teachers' attitude has been considered
to be an important factor in a teachers' success and the
learning of students. The many aspects of one's attitude,
combined in a multitude of ways, make people react differently
to various situations. This study was an attempt to discover
whether or not there was a relationship between teachers'
attitude as measured by the Minnesota Teacher Attitude Inventory
Test and a workshop for the improvement of attitudes.
Teacher attitudes were measured by the Minnesota
Teachers Attitude Inventory (MTAI) which are administered to
the teachers during the third quarter of the 1979-80 school
year. The scores were obtained with am empirical scoring key.
The relationship between MTAI scores obtained with
the published scoring key and the total scores indicated that
the teachers in this study responded to the MTAI items in
such a manner as to show a significant difference on the
attitudinal scale published by the author.
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Conclusion
The findings of this study justify certain conclusions.
Several cautions, however, should be noted. The conclusions
are restricted to teacher populations simular in training,
educational level involvement, geographic location and treat¬
ment structure included in this investigation. Generalizations
should be limited to the workshop experience as developed and
generally described in this paper. The following conclusions
are presented in terms of the purpose of this study:
1. The inservice workshop experience as presented
in this study had limited if any significant
effect on the attitude changes of teachers at
Decatur High School.
2. There seemed to have been a significantly greater
sensitivity to the importance of teachers attitudes
and student learning by teachers not exposed to
the workshop experience.
3. The participation in a question and answer
exchange between experienced and inexperienced
teachers appeared to offer an opportunity for
increased sensitivity to new ideas and attitude
exploration on the part of both groups.
APPENDIX
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Recommendation for Further Research
The limited data included in this study suggest the
need for further research in the area of teacher attitudes
and student learning. The following recommendations for
further research is presented for consideration:
1. Further research is needed to explore different
structuring of the workshop experience (i.e.,
longer, different time of year, etc.)
2. Further research is needed to determine if
the topics for the workshop experience were
generated through a needs assessment, would
the effect be different.
3. Follow-up study should be conducted to determine
if elements employed in this study could be
modified to increase the effects.
Appendix - A
TABLE I
MAJOR STRENGTHS AND CONTRIBUTING FACTORS OF THE
DECATUR HIGH SCHOOL TEACHING FACULTY
AS REPORTED IN THE 1975-76
SELF-STUDY REPORT
Area ofrStrength Contributing Factor
1. Academics - The school staff is professionally
qualified and personally concerned
about the welfare of the individual
as well as the school and community
2. School and Community - There is strong support of the
school by the city government and
Board of Education.




- There is a strong administration




MAJOR WEAKNESSES AND RECOMMENDATIONS FOR IMPROVEMENT
OF DECATUR HIGH SCHOOL TEACHING STAFF AS REPORTED
IN THE 1975-76 SELF-STUDY REPORT
Area of Weaknesses Recommendation
1. Academics To build a gym and an auditorium
to meet the needs of the students.
2. School and Community
3. Student Activities
Program
- An increase in school publicity
and the establishment of a
"community school" program would
best stimulate an increase and
involvement on the part of the
parents.
- The lack of student assemblies
restricts the supplementary
aspect of the school program;
such as school spirit and
cultural development.
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Your request to engage in a research project is
approved on the basis, of course, that teachers at Decatur
High will participate voluntarily.
Best wishes in completing your final requirement
for the Educational Specialist Degree. I look forward to
receiving a copy of your findings.
Very sincerely.






I am engaging in a graduate research project that is a
final requirement for the Education Specialist Degree at
Atlanta University. To do this research project, I will
need a total of forty-five teacher responses from the
Minnesota Teacher Attitude Inventory.
The names of teachers volunteering for this project will
not be used in the study. Only the results from the MTAI will
be utilized. I will need, however, your highest degree earned,
sex, and years of teaching experience.
I deeply appreciate your cooperation and particpation in
this project for personal and professional benefit and the
inventory will be needed within the next two days. It is a










WALTER W. COOK CARROLL H. LEEDS ROBERT CALLIS
University of Minnesota Furman University University of Missouri
DIRECTIONS
This inventory consists of 150 statements designed to sample opinions
about teacher-pupil relations. There is considerable disagreement as to what
these relations should be; therefore, there are no right or wrong answers.
What is wanted is your own individual feeling about the statements. Read
each statement and decide how YOU feel about it. Then mark your answer
on the space provided on the answer sheet. Do not make any marks on
this booklet.
If you strongly agree, blacken space under "SA”
If you agree, blacken space under "A”
If you are undecided or uncertain, blacken space under "U”
If you disagree, blacken space under "D”
If you strongly disagree, blacken space under "SD”
Think in terms of the general situation rather than specific ones. There
is no time limit, but work as rapidly as you can. PLEASE RESPOND
TO EVERY ITEM.
The inventory contained in this booklet has been designed for use with answer forms
published or authorized by The Psychological Corporation. If other answer forms are used.
The Psychological Corporation takes no responsibility for the meaningfulness of scores.
Copyright 1951 by The Psychological Corporation.
All rights reserved. No part of this inventory may be reproduced in
any form of printing or by any other means, electronic or mechanical,
including, but not limited to, photocopying, audiovisual recording and
transmission, and portrayal or duplication in any information storage
and retrieval system, without permission in wfiting from the publisher.
Printed in U.S.A. The Psychological Corporation, New York 70-198TB







1. Most children are obedient.
2. Pupils who “act smart” probably have too
high an opinion of themselves.
3. Minor disciplinary situations should sometimes
be turned into jokes.
4. Shyness is preferable to boldness.
5. Teaching never gets monotonous.
6. Most pupils don’t appreciate what a teacher
does for them.
7. If the teacher laughs with the pupils in amus¬
ing classroom situations, the class tends to get
out of control.
8. A child’s companionships can be too carefully
supervised.
9. A child should be encouraged to keep his likes
and dislikes to himself.
10. It sometimes does a child good to be criticized
in the presence of other pupils.
11. Unquestioning obedience in a child is not
desirable.12.Pupils should be required to do more studying
at home.13.The Rrst lesson a child needs to learn is to
obey the teacher without hesitation.14.Young people are difficult to imderstand these
days.15.There is too great an emphasis upon “keeping
order” in the classroom.
16.A pupil’s failure is seldom the fault of the
teacher.17.There are times when a teacher cannot be
blamed for losing patience with a pupil.18.A teacher should never discuss sex problems
with the pupils.19.Pupils have it too easy in the modern school.
20. A teacher should not be expected to burden
himself with a pupil’s problems.
21. Pupils expect too much help from the teacher
in getting their lessons.
22. A teacher should not be expected to sacrifice
an evening of recreation in order to visit a
child’s home.
23. Most pupils do not make an adequate effort
to prepare their lessons.
24. Too many children nowadays are allowed to
have their own way.
25. Children’s wants are just as important as those
of an adult.
26. The teacher is usually to blame when pupils
fail to follow directions.27.A child should be taught to obey an adult
without question.28.The boastful child is usually over-confident of
his ability.
29. Children have a natural tendency to be unruly.
30. A teacher cannot place much faith in the state¬
ments of pupils.






SD—Strongly disagree61.Children are usually too sociable in the clasS'
room.62.Most pupils are resourceful when left on
their own.63.Too much nonsense goes on in many class*
rooms these days.64.The school is often to blame in cases of truancy.
65. Children are too carefree.
66. Pupils who fail to prepare their lessons daily
should be kept after school to make this prep¬
aration.
67. Pupils who are foreigners usually make the
teacher’s task more unpleasant.68.Most children would like to use good English.69.Assigning additional school work is often an
effective means of punishment.70.Dishonesty as found in cheating is probably
one of the most serious of moral offenses.71.Children should be allowed more freedom in
their execution of learning activities.72.Pupils must learn to respect teachers if for no
other reason than that they are teachers.73.Children need not always understand the rea¬
sons for social conduct.
74. Pupils usually are not qualified to select their
own topics for themes and reports.
t
75. No child should rebel against authority.
76.There is too much leniency today in the hand¬
ling of children.77.Difficult disciplinary problems are seldom the
fault of the teacher.78.The whims and impulsive desires of children
are usually worthy of attention.79.Children usually have a hard time following
instructions.80.Children nowadays are allowed too much free¬
dom in school.81.All children should start to read by the age
of seven.82.Universal promotion of pupils lowers achieve¬
ment standards.83.Children are utiable to reason adequately.
84. A teacher should not tolerate use of slang
expressions by his pupils.
85. The child who misbehaves should be made to
feel guilty and ashamed of himself.
86. If a child wants to speak or to leave his seat
diving the class period, he should always get
permission from the teacher.87.Pupils should not respect teachers anymore
than any other adults.88.Throwing of chalk and erasers should always
demand severe punishment.89.Teachers who are liked best probably have a
better understanding of their pupils.90.Most pupils try to make things easier for the
teacher.






SD—Strongly disagree121.It isn’t practicable to base school work upon
children’s interests.122.It is difficult to understand why some chil¬
dren want to come to school so early in the
morning before opening time.123.Children that cannot meet the school stand¬
ards should be dropped.124.Children are usually too inquisitive.125.It is sometimes necessary to break promises
made to children.126.Children today are given too much freedom.127.One should be able to get along with almost
any child.128.Children are not mature enough to make their
own decisions.129.A child who bites his nails needs to be shamed.130.Children will think for themselves if permit¬
ted.131.There is no excuse for the extreme sensitivity
of some children.
132. Children just cannot be trusted.133.Children should be given reasons for the re¬
strictions placed upon them.134.Most pupils are not interested in learning.135.It is usually the uninteresting and difficult
subjects that will do the pupil the most good.
136.A pupil should always be fully aware of what
is expected of him.137.There is too much intermingling of the sexes
in extra-curricular activities.138.The child who stutters should be given the
opportunity to recite oftener.139.The teacher should disregard the complaints
of the child who constantly talks about imag¬
inary illnesses.140.Teachers probably over-emphasize the ser¬
iousness of such pupil behavior as the writing
of obscene notes.141.Teachers should not expect pupils to like
them.142.Children act more civilized than do many
adults.143.Aggressive children require the most atten¬
tion.144.Teachers can be in the wrong as well as
pupils.145.Young people today are just as good as those
of the past generation.146.Keeping £scipline is not the problem that
many teachers claim it to be.147.A pupil has the right to disagree openly with
his teachers.148.Most pupil misbehavior is done to annoy the
teacher.149.One should not expect pupils to enjoy school.150.In pupil appraisal effort should not be dis¬
tinguished from scholarship.
Appendix - F
Sample Questions asked by the participants during the work¬
shop experience;
"What do you do when a student does not understand
the rules. You tell him to do something and he says
that he does not have to do what you say?"
"How do you cope with students whose responses in
class has nothing to do with the topic being discussed?"
"I have a student who was asked to stay after school
for discipline reasons. My rule is that discipline
problems should stay after school for two consecutive
days. But how do you handle a student who refuses to
remain?"
"I have a male student whose behavior is not acceptable
in my class. He talks to much and has grabbed a number
of young ladies. He has not shown any improvement.
What should I do?"
The workshop concluded at 4:30 p. m.
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